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1. Introduction 
 

• Chile’s school system:  a conspicuous GERM infection. 

• The quality and equity problem. 

• Preferential subvention law SEP: additional funding for 

disadvantage schools. 

• Improvement projects: school effectivenes best practice 

approach.  

• Reach of SEP: 7320 units, almost all public funded primary 

schools. 



 

 The aim of this study:  

• To describe changes within schools associated with SEP 

improvement projects (IP). 

• To examine the educational relevance of those 

transformations. 

 

 



2. Framework 
 School improvement as: 

• Acquisition of effective schools attributes (Murillo, 2003).  

• More achievement and increased capacity to manage 
change (Hopkins, 1996). 

• The successful use of higher leverage strategies 
(Hargreaves, 2001). 

• Development of professional learning communities (Stoll 
et al. 2006). 

• Increased school to school cooperation (Hargreaves and 
Fullan, 2012). 

• Realisation of Nature of Learning learning principles 
(OECD) 

 

 



3. Data and methods 
 

• Chilean Finance Ministry evaluation. 

• Commissioned to Pontificia Universidad Católica de Chile.  

• Included case studies in ten schools. 

• Data Collection: 
Semi-structured interviews: school administrator and  leadership staff. 

Group interviews: teachers and parents. 

• Questions about SEP’s installation: improvement actions, 
roles, attitudes. 

• Interviews were audio recorded, transcribed and subject to 
text coding analysis. 

• Case report were generated for each school. 



• The sampling was restricted to schools with at least one year 
of IP implementation. 

• Selections criteria: type of administration, historic 
performance, social vulnerability. 

• Observations took place in Metropolitana and Biobío regions 
during 2011 school year. 



3. Results 

1) Increase and/or renovation 
of education supplies 

 

• Classrooms equipment,  
gadgets, didactical material, 
office supplies. 

• Highly valued, assumed to 
improve teaching quality. 

• Seldom expression of 
doubts about the 
pertinence of the school 
material gains. 



2) Growth of school’s 
professional teams 

 

• Increase teaching force: 
class aids. 

• Education specialists: 
psychopedagogy, language 
education. 

• Non-educational specialist: 
psychology, social work, 
language therapy. 

• Individual work of specialist 
with trouble students. 

• Specialized teachers: 
pedagogic leadership 



3) Introduction of external 
technical assistance 

 

• Diversity of tasks. 

• Conflicting views: 
unsuitable, increased 
awareness of professional 
practice. 

• Hired directly by school’s 
administrators and 
introduced into schools. 



4) Focus on essentials 
along with holistic 
development effort 

• Reading projects. 

• Remedial actions for 
students experiencing 
difficulty. 

• Workshops: sports and arts. 

• Claimed to improve 
behavior, motivation, 
climate, unearth children’s 
potential. 

• Used as award for proper 
school behavior. 



5) Teachers facing detailed 
curriculum planning, 
training and collaborative 
work 

• Detailed curriculum 
planning: unanimous 
introduction. 

• Training efforts: regarded as 
ineffective or insufficient. 

• IP in some schools: taking 
agreements, sharing 
resources and experiences, 
and decisions. 



6) Inefficacy assumptions 
being tinged by higher 
learning expectations 

 

• Education for socially 
disadvantage children 
viewed as limited. 

• School improvement and 
greater student learning 
achievement: plausible. 

• Rise on educational 
challenge face by students. 



7) Intensified work and 
pressure as key drivers of 
change 

 

• Formulation of IP as a 
burdensome process. 

• Additional functions. 

• Feelings of intense pressure 
for measureable increased 
learning results. 

• Fear of their school being 
unfairly labeled as 
underperforming. 

• Education improvement 
interpreted as request to 
work harder. 



5. Discussion 
 

Vision for learning 

• Focus on learning: basics v/s holistic. 

• Clear learning targets as measured by testing. 

• School improvement and greater achievement. 

 

 



 

 

Change strategies 

• Superficial actions. 

• Import of professional capacity: inorganic integration. 

• External technical assistance programs: external agenda. 

• Bureaucratic compliance approach over creativity. 

 

 



Type of leadership 

• Central agency of school administrator and leadership 

staff. 

• Distance of school administrator and school ‘s professional 

teams. 

• Collaborative collective work. 

 



Teacher engagement and professional development 

• Curriculum planning: better learning environment?. 

• Some reflection on professional practice. 

• Harder work and pressure: burnout. 

Role of learner 

• Extra curricular workshops on demand. 



 

 

Missing elements:  

• Collaborative reflection and redefinition of practice. 

• Cooperation between schools. 

• Networking. 
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